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Universal Instruction All
Students receive research
based high quality general
education that incorporates
ongoing classroom based
assessment and progress
monitoring to design
instruction

All students all settings
Quality Teaching

Whole school approach to
literacy/numeracy
Systematic phonic work as
part of a balanced reading
program

A three tiered approach to literacy, assessment,
teaching and additional support

5% Core plus intensive

eviden

85% Core curriculum
plus evidence based
intervention

Small group -
iIdentified students

v

80% typically respond
Best Practice Teaching

Targeted instruction

(in addition to tier 1)
Provided for students
identified as not making
expected progress despite
evidence based instruction.

Class groupings / streaming
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Unpacking the continuum
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The Ciritical Aspects of Literacy

Reading Texts l Unconstrained Skills

Comprehension I Knowledge, strategies and
skills continue to deepen and

Vocabulary l expand over a life time.
-

Aspects of Speaking l

Constrained Skills

elop in a brief time period

cogmpared to unconstrained skills

e.g., vocabulary) that develop over

the life span

* Are nonlinear and may be
discontinuous

« Everyone learns the same
information

Phonics l

L

Phonemic Awareness

Concepts about Print l

SR Literacv Consultants



The Interactive literacy continuum
google: march digital literacy continuum)

« http://www.marchdigital.com/continuum/literacycontinuumchart17
html
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Learning Difficulties

The generic term learning difficulties refers to students
who exhibit problems acquiring academic skills as a

consequence of arange of causes.
These include:

Curriculum content
Inadequate, inappropriate or insufficient teaching

Too little time devoted to practice

Distractions in the learning environment
Interrupted schooling
Emotional or behavioural difficulties eg trauma

Inadequate environmental experiences — limited background
knowledge

Difficulty maintaining concentration and attention, thus causing
difficulties in attending to the learning environment

Inefficient approach to learning
Lack of support from home
Less commonly, vision or hearing problem




Teaching makes a difference

» Acknowledging the impact of Sources of v:ariance in
significant difficulties in reading student achievement

does not mean that these children
cannot make progress in learning
to read.

Students who experience
difficulties in learning to read
require effective instruction that is
both targeted and intensive.

Training teachers to understand
significant reading difficulties
supports the early identification and
response to the learning needs of
students.

“Istudent
M teacher
M principal
M school
u peers
W home



Scientific Based Research Supports Better Literacy
Outcomes

Scientific based research has identified the following areas that w

need to address in the reading process to achieve successful
outcomes

* Phonemic Awareness

* Phonics (word study, and spelling)
- Sightword recognition

* Fluency

- Reading Comprehension, vocabulary

All Components require direct, explicit and
systematic delivery.

National Reading Inquiry 2005




Struggling readers lack

- Literacy related skills
language, vocabulary, phonological awareness,
word recognition

- Prerequisite skills

reading experiences, knowledge of text structures, task
demands, background knowledge

- Metacognitive skills
Memory, attention, self monitoring, self regulation

* Good Iinstruction
opportunities to learn, practice, integrate, generalise




Assessment In Literacy ﬂ

What do you use? What information do they
provide? What do you find the most useful?

Specific level assessment tasks

Reading records: fluency, accuracy, comprehension
Sight words

Educheck
Sutherland Phonemic Awareness Test (SPAT)




Administer Reading Record

Fluency Accuracy Comprehension

e N

If Instructional Level Criteria NOT met If Instructional Level Criteria met
Assess sight words Assess phonemic
kills Poor fluency Weak
Accuracy & Fluency comprehension
If struggling with Target Target
single sounds and fluency comprehension
cvc words
Administer

SPAT




In Learning to Read...

Children must learn to use different sources of information

VISUAL INFORMATION
Phonological and Graphological Information
Information about the sounds of language and how it looks in print

|

¢ <\ME7&NING

STRUCTURE

Grammatical Information Semantic Information
Information about correct Information about
language usage what makes sense

Language and background experience are also important

Julie Solomon




CUEING SYSTEMS

SYNTACTIC CUES - cues from our experience of the structure and
the pattern of language.

For example - “Can | come in?” said little Teddy.
“Tam ...occcvvieevinnen. for my mother.”

- SEMANTIC INFORMATION - cues about meaning which come from
our knowledge of the subject.

- For example -  Teddy went to the supermarket.
“Iwanttobuy .......cccevivviinnnnntn. ” said Teddy.

+ GRAPHOPHONIC CUES - cues from our knowledge of the

conventions of print, the way words look, the relationships between
sounds and letters within particular words.

- For example - Teddy went to see the Rabbit.
“Can | come in?” said little Teddy.
“l am looking for f........ ?
“1 am looking for f...... sh”




Reading records

Provide an accurate description of oral reading
behaviour.

» Accuracy: errorless reading

 Fluency: level of phrasing, accuracy and rate
(1 min read)

» Comprehension: undisputed purpose of reading




Questions to guide your observation of
students’ reading

* Is the student reading for meaning?
- What strategies does the student use to self monitor?

 Does the student use the sources of information to
anticipate words and phrases?

* If an error is made, does the student check one source
against another eg meaning with visual?

- Does the student predominantly rely on one source of
iInformation




Taking a reading record

Orientate all texts prior to taking reading record

Tell the student the title, ask the student to reread the title. The
title is not included in the scoring

Introduce names ( Proper nouns are only counted as errors the
first time)

Student reads for 1 minute timing. If meets criteria then student
continues reading text without being timed.

When a student comes to an unfamiliar word, wait for a
response. If the response is incorrect, tell the student the word.
(T=told)

Use ticks for each correct response and record all attempts and
errors in full




- Calculate the number of errors, fluency, accuracy and the self
correction rate.

Repetitions are not counted as errors

Uncorrected errors, omissions and insertions are
counted as errors

Non standard pronunciations and breaking words
into parts are not counted as errors

Errors that are self-corrected (without any

prompting) is counted as a self correction and
not an error

« Assess comprehension if text is at instructional level.

- Before asking questions allow the student time to reread the text
silently ???




Reading record conventions

march (sc)
Self- Correction match

march
Substitution mach
Omission match

when

Insertion He decided " to strike the match.

T
Told match

A
Appeal match
<

Repetition He decided to




Calculations

RW= Running words
E = Errors
SC = Self Corrections

Accuracy: RW—-E x100=_ % eg 200-—-16x100=92%
RW 200

Self Correction Rate: E+SC  eg 15+5 =Ratio 1:4
SC 5




Analysing Reading Records

What cue does student use?

Meaning — trying to make sense of what is being read (M)

Structure — knowledge of language patterns being used (S)

Visual Cues - (V)
Phonological - Do the letters match the words on the page
Graphological — Do the words | say match the words on the page




ANALYSIS

Graphological and Phonological ( Visual ) cues-
what the words and letters look like. Does the
substitution look like the word in the text?

here’s cues used
Text: | like to see horses at the farm. M S V

Grammatical (structure) cues —the structure of the text
to point of error. Does it sound right

fly
Text: |like to see horses at the farm. M S V

Semantic (Meaning)cues - meaning or general context
of story is reflected in the error

ponies
Text: | like to see horses at the farm. M S V

houses
Text: | like to see horses at the farm. M S V




Sightwords

For instructional purposes high frequency words are
usually referred to as sight words or sight vocabulary
because we would like our students to recognise them
In less than a second.

Why?

Because this enhances their chance of getting to the end
of a sentence in time to remember how it began.

the who was they

These words cannot be sounded out. Must be read
automatically.




Johnson’s
word list to
assess

sightwords

Student’s name:

Date:

I o S

Teacher’s copy

Johnson’s Word List

the out our how
of S0 over foo
and said man little
to what me good
a up even very
in its most make
that about made world
is into after still
was than did own
he them many see
for can before men
it only must work
with other through long
as new back get
his some years here
on could where between
be time much both
at these your under
by two way never
| may well day
this then down same
had do should if

not first those my
are any people now
no like Mr because




Need to distinguish between Phonological
Awareness, Phonemic Awareness &
Phonics

* Phonemic Awareness:

the ability to hear, identify, and manipulate
iIndividual sounds-phonemes-in spoken words

* Phonological Awareness:
a broad term that consists of phonemic
awareness but also encompasses
awareness of words, rhyme,
syllables and onsets and rime.




What Skills Does Phonological
Awareness Include?

Phonological Awareness Development Continuu

« Word awareness
Syllable awareness
Rhyming /Alliteration
Sentence segmentation
Syllable segmentation & blending
Onset-rime blending and segmentation
Blending & segmenting individual
phonemes

Phoneme deletion & mampulat|

Phonemic
Awareness

(Modified from O'Connor, Notari-Syverson, & Vadasy, (1998).

v High Priority Skills



Phonics:

* Phonics instruction teaches children the
relationships between the letters (graphemes)
of written language and the individual sounds
(phonemes) of spoken language. It teaches
children to use these relationships to read
and write words.

WHY?

 to comprehend what we read we need to be
able to decode unfamiliar words quickly so
that attention is not taken.




I Pfannlng to assist snudents who nead additional supfRorTt

educheck

Developing behavioural and instructional solutions

NEAL PHONEMIC SKILLS SCREENING TEST

NAME: AGE: DATE:
LETTER PHONEMIC
SOUNDS SKILLS
a if up at on pug wit fez o
s lag zip bud yen rod wax jut ove
e
. chop thick shun whet chuck chess
. " . consonant
1 quiz  which thud lash quit shock digraphs
1
Ed uc h ec k ' swim spat trot grim drum flog glen -
e skip bled crab ftwig scab fret plop bhends cove
o
to assess
. n wept gulp zest list colt bust limp fold cons. blends
tiff next ramp sink rift ell kel jazz y
phonic 5 p y P e soue
skills w hitch scrub strap fetch thrip  botch cone. biancs
P splat  bunch shrug clutch prompt strict 3 cansanants/
b digraphs
4 cube hive cute nape mile poke lame wage m"_‘l"““""
i vice globe rote slate gripe crime graze froze | consonant
z blend cove
u seen pent raid bum oats meal loin hom coax vowel
er jaw cart ray firn head curt gout laud pew digraphs/
s lcom fowl nigh mall tow guy hoe soy  thief | diehthongs
‘;" picnic visit cricket umbreila expect reject ;;“_Wl"ﬂﬁ
ok hopeless undertake pressing wicked message engaged mu;f;“!,..h .
words
o lamb measure blind canyon dispute ration Mise
ar salmon  knit various gnaw initial vague
wrong phrase cough echo concise physics
= gac kez vum hon jis s
:; chen thack shol whid quox Fee
(=21
ar Dagmar Neal A ULA. Dip. T. (Adel. ), BA, MA (Macg.) Educheck 1588
ir Permizsion 1o reproduce granted {Firsi Developed 1984)
ur




Educheck

if up ~ at~  onv p/u/g =
fl/z leg b /u/b
fez x lagx z/ilp X bud x yen X

wax «* jut

7114

wet
w/i/lt X

road
rod




SPAT to
assess
Phonological
Awareness

SUTHERLAND PHONOLOGICAL AWARENESS TEST

Grade:

Age:

Diate:

Examiner:

A. SYLLABIC AND SUBSYLLABIC LEVEL

1. SYLLABLE COUNTING
* Stmulus Page 1
Demr: kangaroo
Practice: alligator
PACTE 1
television,

supcrmarkﬁ
4 PEF 1.

2. RHYME DETECTION
= Sumulus Page 1
Dema: cat, bell, bat
Practice: pig. dig.cup

M4 P EF + -

1. RHYME PRODUCTION

Deme: can, fan .. man
Practice: cat. fat, ...

night, fight,............
Lo, show,...

4 P EF + 1 -

[B. PHONEMIC LEVEL (CVC)

4 P EF w0

6, SEGMENTATION (1)
*= Stimolus Page 1

4 P EF & -

/4 B EF v e

C. PHONEMIC LEVEL (ELENDS)

Q. SEGMENTATION {2}
* Stimulus Page 1
Deme: sleep

Practice: snake

beast..

4 PEF +4-

10. CC BLENDS: DELETE
FIRST PHONEME
Demo: play (-p}
Practice: clap (<}
smile {-5)....
gruff (-g).
place {-p).
swing (-5)....

4 PEF + /-

M PEF __ +i-

Scoring:

P: Pass = 3 or 4 commect

E: Emergent= 1 or 2
corTect

F: Fail = 0 correct

+f- Befer to Table 1:
Skills Analysis

Subtogal: J 44

D. GRAFHEME-PHONEME CORRESPON

DEMNCES

17

12, NON-WORD READING * Stmulus Page 2
Wirite in child's response, Score 1 or O,

13, NOMN-WORD SPELLING  Diictate words, LUse
spare sheet of paper, Seore 1 or 0.

TOTAL SCORE (Maximum = 58

(Refer 1o Figure 1: SPAT Todwal Scores)

Conclusions:




SUTHERLAND PHONOLOGICAL AWARENESS TEST STIMULUS PAGE 1
Subtest 1: Syllable Counting

e
e
e
Subtexts 6 and 9: Segmientation of phonemes
1 2 3 4

Subtest 2: Rhyme Detection




Session 2: From Assessment to Learning

- How do we make the link between specific skills
assessment and programming for students who
require additional support in reading?




A three tiered approach to literacy, assessment,
teaching and additional support

5% Core plus intensive
A eviden
gram _ _
Targeted instruction
15% Core curriculum (in addition to tier 1)
plus evidence based Provided for students
intervention identified as not making
Small group - expected progress despite
: . evidence based instruction.
identified students : :
Flexible grouping
Universal Instruction All \/
Students receive research
based high quality general
education that incorporates :
ongoing classroom based 80% typically respond
assessment and progress Best Practice Teaching
monitoring to design
instruction

All students all settings
Quality Teaching

Whole school approach to
literacy/numeracy
Systematic phonic work as
part of a balance d reading
program




Why are some students not successful in their core
reading program?

New information and skills are introduced at a rate that is
too fast

There isn’t enough practice and review built into the
program.

The language of instruction doesn’t match learner needs.
There are too many lesson activities

For children who are significantly behind, the core
program may not provide explicit and systematic teaching
and reinforcement of skills from previous years.




Assessment for learning
/ _\ Reporting P N

/ Where are my\

students now?

\

Assessing and
recording

What do | want

' my students
to learn? )

Planning and

Ongoin
e programming

evaluation

/ How do | know

How will my \
| when my students/ students

\
get there? \ get there?
A Classroom ~.
i practice i,




CONSIDERATIONS
ﬂSSGSS \ / \

Sequence skills and Do not teach things that look
knowledge alike and/or sound alike
Establish instructional together
goals Teach things that are easiest

first and then move to those
that are more difficult

materials/activities _
Implement, monitor and Teach things that are most
useful first

\ evaluate / \ /
ﬁse effective teaching \ / \

Design instructional

strategies

Review previously taught Prioritise and sequence skills
skills and strategies and knowledge

Guided practice Break the content into a series
Followed by independent of manageable steps

practice (to mastery) Seq_ue_nce the steps from easy
Cumulative review to difficult

o /- /




How do we know when a student has mastered a skill

Four phases

ACQUISITION
Getting it right

Demonstration, slow pace, reinforce accuracy r”,:)\

-5y

! 2 ~

/
FLUENCY
Getting it right faster ////}/
i .
Fast pace, reinforce speed of responding \ \

|

APPLICATION & MAINTENANCE

Remembering it next time

Multiple examples, prompting, feedback

]

GENERALISATION

Using it in different circumstances

Provision of rules, wider range of examples



Reading Level

Phonological skills

Phonemic Awareness

Sightwords

Reading Fluency

Test (eg PM benchmark):

Test (eg Educheck):

Test (eg SPAT):

Test (eg Johnson):

Instructional level
Book:
Level:

Accuracy:
Comprehension:
Fluency: cwpm
SC rate:

Comment:

Single sounds
Score: /24
Unknown:

cvc : Score: /14
Consonant digraphs
Score: /12
Unknown digraphs:

Scores:

ccve /14
cvee /16
ccc /12
cvce /16

Vowel digraphs /27
Compound words

Prefixes suffixes Multi
syllabic words /12
Pseudowords /10

Comment:

Part 1: Total score: /44

Highlight area of need:
syllable counting
rhyme detection
rhyme production
identification-onset
identification - final
phoneme
segmentation - vc, cv,
cve
blending - vc, cv, cve
initial phoneme deletion
segmentation ccve, cvee
first phoneme deletion
second phoneme deletion

Part 2:
non word reading /7
non word spelling /7

Comment:

Correctly read words in
1 minute:

cwpm

Correct altogether:

/100

Comment:

Fluency guidelines:
Text reading

K- year 2:
50-80 wpm (0-3 errors)

Years 3-4:
80-100 wpm (0-3 errors)

Years 5-6:
100-120 wpm (0-3 errors)

Words in isolation
K-2 25-30 cwpm
3-4 30-45 cwpm
5-6 45-50 cwpm

Comment:




